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 Why learner autonomy? 

 

 Learner autonomy or learning autonomy? 

 

 Learner autonomy in l iteracy classes  

 

 Methods for teaching learner autonomy 

 

 (Models for teaching learner autonomy)  

 

 One example: Literacy acquisition in workplace oriented classes 
for German as second language 

 (video example) 



WHY LEARNER 

AUTONOMY? 



Source: Bolton, S. (1996): Probleme der Leistungsmessung. Fernstudieneinheit. Langenscheidt [Translation A.F] 

In order to conduct a fair test the 

exercise will be the same for you all: 

climb up the tree 

HOW FAIR IS OUR TEACHING? 
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THE STATICALLY IDEAL LEARNER 
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 different starting points 

 different needs 

 etc. 

 

 life long learning needed 

 sustaining of competences needed 

 

more individualization needed 

autonomous learners needed 

 

WHY LEARNER AUTONOMY? 



LEANER AUTONOMY 

OR 

LEARNING AUTONOMY? 



LEARNER AUTONOMY 

 

„The basis of learner autonomy is that the learner accepts 

responsibility  for his or her learning. This acceptance of 

responsibility has both socio -affective and cognitive 

implications: it entails at once a positive attitude to learning 

and the development of a capacity to reflect on the content and 

process of learning with a view to bringing them as far as 

possible under conscious control“  

 

(Little 1995, p. 175) 

(see also Oxford 2003) 

[emphasis added by A.F.]  



USING BOOKS 

Aus: Passwort Deutsch 1, S. 87 



USING BOOKS 

Aus: Schritte 1, S. 72 

Aus: Passwort Deutsch 1, S.87 



USING BOOKS 

Aus: Passwort Deutsch 1, S. 86 



USING BOOKS 

Aus: Themen 1 Arbeitsbuch, S. 14 



 

 Learner autonomy is not just a instrument to be used to 

achieve „real“ goals (e.g. grammar)  

 

 Learner autonomy is a competence and gradual (Kohonen 2012) 

 

 Learning autonomy is a goal by itself:  

 Which contents can you teach? 

 When do you teach this contents? 

 How long do you need for these contents? 

 How do you test learning autonomy? 

 

LEARNING AUTONOMY AS A GOAL 



TEACHER AUTONOMY  

 

„Genuinely successful teachers have always been autonomous in 
the sense of having a strong sense of personal responsibility for 
their teaching, exercising via continuous reflection and analysis the 
highest possible degree of affective and cognitive control of the 
teaching process, and exploiting the freedom that this confers. If,  
as I  have argued, learner autonomy and teacher autonomy are 
interdependent then the promotion of learner autonomy depends 
on the promotion of teacher autonomy .“  

 

(Little 1995, p. 179)  

[emphasis added by A.F.]  
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Concept for learning and teaching 
( Fe ld m eie r  2 010 ;  L a  G a n z a  2 0 08 ;  L i t t l e  1 9 95)  

 

 in the curriculum (e.g.  of the government)  

 

 in the „philosophy“ of your school (e.g.  own school curriculum)  

 in the teaching materials ( i .e .  of the developer of a book)  

 in the tests (e.g.  a standardized B1 -Test)  

 

 of the teacher  

 of the learner  

 

 of the col leagues? 

 of the parents? 

 of the family? 

 

 

 

DEALING WITH DIFFERENT „CONCEPTS“  

IN YOUR CLASS 



CONFLICTING CONCEPTS? 
( F E L D M E I E R  2 0 1 0 )  

curriculum 
school‘s 

„philosophy“ 

materials tests 

teacher learner 

methods 

others 



LEARNER AUTONOMY AS A COLLECTIVE EFFORT  

Source: www.fotocommunity.de 

teacher 



LEARNER AUTONOMY AS A COLLECTIVE EFFORT  

Source: www.rudern-hamburg.de 

curricula 

school’s philosophy 

teaching materials 

teaching methods 

tests 

etc. 

teacher learner(s) 

parents 

colleagues 

etc. 

principal 



LEARNER AUTONOMY IN 

LITERACY CLASSES 



LEARNER AUTONOMY IN LITERACY CLASSES 
( F E L D M E I E R  2 0 0 8 ;  S C H Ö N E B E R G E R  2 0 1 1 )  

25 

„National Concept for Literacy 
Courses for Immigrants“ 

 
Federal Office for Migration and Refugees, 2009 

 learner autonomy is defined as goal 

 working with portfolios recommended 

 working with open teaching methods recommended (e.g. Stations) 

 

 



L2-LITERACY CLASSES IN GERMANY 
( F E D E R A L  O F F I C E  F O R  M I G R AT I O N  A N D  R E F U G E E S ,  2 0 0 9 )  

28 

National Concept for Literacy Courses, Federal Office for Migration and Refugees, 2009, p. 14 

i.e. 300-400 hours for learner autonomy  
 in a 1200 hours course 



METHODS FOR 

TEACHING LEARNER 

AUTONOMY 



TEACHING METHODS 

teacher-directed learner-directed 

teacher-centered  „classic“ teaching 

learner-centered 

e.g. learning agreements 

e.g. working in „stations“ 

e.g. portfolio 

Wiechmann (2006) 
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 inductive vs. deductive learning 

 exploratory learning 

 learning in groups 

 learning projects 

 „learning agreements“  

 learning with „stations“ 

 

 

 Portfolio (e.g. Feldmeier 2010, Stockmann 2006; Kohonen 

2012) 

 

TEACHING METHODS 



ONE EXAMPLE 



THREE STEPS TO LEARNER AUTONOMY 

38 

portfolio 



WORKPLACE ORIENTED PORTFOLIO A1 

39 

I 
 

My Languages 
 

My Course 
 

My Learning 
 

My Job 
 

My Goals 
 

Dossier 



LEARNER‘S PORTFOLIOS  
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THREE STEPS TO LEARNER AUTONOMY 

41 

learning 

ageement 
portfolio 



LEARNING AGREEMENT 

43 

Name of 

„station“ 

Orthography is 

not important 

here – it could 

also be a 

picture 

self estimation: 

Was it easy? 

time needed 

phonemes 

syllables 

words 

sentences 

texts 

grammar 

lexic 

games 

easy-difficult 

hearing 

speaking 

reading 

writing 

date 
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THREE STEPS TO LEARNER AUTONOMY 

45 

learning 

ageement 
working 

„stations“ 

portfolio 



THE MATERIALS 
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LETTER-SYLLABLE-WORD-SENTENCE-TEXT 



THREE STEPS TO LEARNER AUTONOMY 
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learning 

ageement 
working 

„stations“ 

portfolio 



THREE STEPS TO LEARNER AUTONOMY 
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learning 

ageement 
portfolio 

working 

„stations“ 



THREE STEPS TO LEARNER AUTONOMY 

50 

working 

„stations“ 

learning 

ageement 
portfolio 



THREE STEPS TO LEARNER AUTONOMY 
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portfolio 
working 

„stations“ 

learning 

ageement 



THREE STEPS TO LEARNER AUTONOMY 
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portfolio 
working 

„stations“ 

learning 

ageement 



THE MATERIALS 

 

Test group 2:  

 Start of the testing phase November 2013  

 Low oral competences makes difficult to work on learner 
autonomy 

 A strong support of the teacher is needed  
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THE MATERIALS 

 

Test group 1:  

 Start of the testing phase June 2013  

 Learners work autonomous with the learning agreements and 
the stations 

 Teacher assists in the learning process  
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 www.uni-muenster.de/germanistik/alphaportfolio  

THE „ALPHAPORTFOLIO“ PROJECT 
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